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H a i k u  S c i e n c e  A c a d e m y

* D y n a m i c *

A  dynamic  person  i s  someone  who  has  a

posi t ive  att i tude,  i s  fu l l  of  energy  and  ideas .

A  dynamic  process  or  system  i s  act ive ,

progress ive ,  and  constant ly  changing.
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R E H E A R S A L  A S  E X P E R I E N C E

Prepare  yoursel f  l ike  an  actor .  Al l  the  world 's  a

stage,  r ight?  Lights .  Camera .  Act ion!

I 've  rea l ized  that  my  success  in  Second  &

Addit ional  Language  Teaching  (SALT )  i s

because  I 've  had  many  years  of  teaching  and

present ing  other  subjects  b e f o r e .

But  something  I 've  also  come  to  know  f rom  my

work  in  the  enter ta inment  industry ,  having

performed  and  t ra ined  performers ,  i s  that

r e h e a r s a l  i s  another  form  of  very  useful

exper ience.  

Why  wait  unt i l  your  f i rs t  class  of  the  day  or

your  f i rs t  e v e r  class  to  star t  teaching?

You  can  gather  al l  your  teaching  mater ia ls ,

and  teach  a  class  to  an  empty  room,  going

through  al l  the  motions  you  might  go  through

i f  you  were  teaching  a  class  fu l l  of  students .

You  could  rehearse  with  some  helpful  f r iends ,

or  a  couch  fu l l  of  stuf fed  animals .  But  one  way

or  another ,  the  more  that  you  prepare ,  the

better  your  resul ts  wil l  be  dur ing  class .
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T H E  P P P  M O D A L I T I E S

Int roduct ion

Presentat ion

Pract ice

Product ion

Review

In  China,  where  I 've  done  most  of  my  research,

the  class  st ructure  for  Engl ish  language

tra in ing  centers  fo l low  the  P P P  M o d e l  -

P r e s e n t a t i o n .  P r a c t i c e .  P r o d u c t i o n .  This

st ructure  i s  very  logical  and  makes  creat ing  a

lesson  plan  very  s imple .

The  class  st ructure  i s  as  fo l lows:

1 .

2 .

3 .

4 .

5 .

Use  th is  out l ine  to  model  your  rehearsals  on.

The  main  th ing  that  I  work  on  and  that  I

suggest  for  you,  i s  to  rehearse  yoursel f  with

the  fee l ing  that  you  are  conf ident  and  ready

no  matter  what  i s  happening.

The  more  you  prepare  for  success ,  the  greater

your  chances  are  that  your  demo  or  class  wil l

be  successful .

The  sooner  you  put  yoursel f  in to  act ion,  the

more  exper ience  you  wil l  have  to  draw  f rom.
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P R E S E N T A T I O N .  P R A C T I C E .  P R O D U C T I O N .

I n t r o d u c t i o n  -  Just  l ike  any  other .  Say  "Hel lo "

to  the  student  and  i f  they  are  accompanied  by

a  parent  or  someone  else ,  greet  them  too.  Ask

thei r  name,  how  they  are  doing,  etc . .

This  i s  the  beginning  of  your  class .  I t  can  help

you  to  evaluate  thei r  Engl ish  level  and

personal i ty .  The  in t ro  i s  also  where  you  wil l

warm  them  up  with  a  chal lenge,  game,  song  or

whatever  gets  them  part ic ipat ing.

P r e s e n t a t i o n  -  This  i s  where  you  in t roduce  the

mater ia l  to  the  students .  You  show  them

objects ,  images ,  and  ta lk  so  you  can

demonstrate  how  to  use  and  produce  the

Engl ish  language  in  the  way  that  you  do.

The  presentat ion  i s  most ly  output  for  you  and

input  for  the  student .  I t  i s  the  part  where  they

are  most ly  l i s tening  to  and  watching  you  as  i t

would  be  dur ing  a  lecture .

This  i s  not  a  law,  but  in  general ,  dur ing  a

"pure "  audio  l ingual  presentat ion  th is  i s  as  i t

should  be.  However ,  classes  usual ly  blend

presentat ion  and  pract ice  at  the  same  t ime.

3



P R E S E N T A T I O N .  P R A C T I C E .  P R O D U C T I O N .

Also,  i f  th is  i s  not  your  1st  class  with  the

students ,  you  might  also  choose  to  do  a  rev iew

of  the  previous  lesson  before  you  move  on.

P r a c t i c e  -  This  i s  where  you  wil l  be  guiding

the  student  to  repeat  af ter  you  and  /  or  act  out

an  inst ruct ion  you  have  spoken.

You  are  l i s tening  to  thei r  pronunciat ion,  use  of

grammar ,  and  other  deta i ls  you  have  planned

to  teach  dur ing  the  lesson.

The  pract ice  part  of  the  class  i s  when  most  of

the  repet i t ion  f rom  your  students  i s  being

performed.  Again ,  th is  i s  not  a  law  because

you  may  be  doing  just  as  much  repet i t ion

pract ice  dur ing  the  presentat ion,  even  i f  i t  i s

brand  new  mater ia l .

Or  you  might  be  doing  a  l i s tening  and  reading

pract ice  with  the  students  as  they  s i lent ly

point  to  each  word  you  read  aloud  f rom  a  text .

In  pract ice ,  unless  you  are  i so lat ing  a  certa in

tact ic  for  a  speci f ic  reason,  99%  of  your

classes  wil l  be  blends  of  var ious  methods.
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P R E S E N T A T I O N .  P R A C T I C E .  P R O D U C T I O N .

Pract ice  can  blend  al l  3  modes.  I t  al l  depends

on  what  you  are  teaching  in  that  part icular

lesson.

The  presentat ion  port ion  could  be  run  l ike  a

product ion  assessment  where  you  show  a  text ,

images ,  or  i tems  to  see  i f  the  student  can  read

i t  or  name  the  th ings  that  they  see.

P r o d u c t i o n  -  Dur ing  th is  mode  of  your  class ,

you  wil l  be  encouraging  your  students  to

p r o d u c e  the  Engl ish  language  on  thei r  own.

Product ion  means  that  the  students  are  most ly

speaking  and  /  or  wri t ing.

Product ion  f rom  the  students  i s  most ly  input

for  you  and  output  for  the  student .  I t  can  be

thought  of  as  the  mirror  opposi te  of  the

presentat ion  mode.

Of  course ,  you  may  need  to  correct  them

dur ing  th is  mode.  In  th is  case  you  wil l  pract ice

a  l i t t le  bit  more  so  that  they  can  del iver  a  more

accurate  product ion.

After  that ,  you  can  end  the  class  with  a  rev iew.  
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P R E S E N T A T I O N .  P R A C T I C E .  P R O D U C T I O N .

R e v i e w  -  Dur ing  the  rev iew  you  may  need  to

re -present  and  pract ice  a  few  th ings  that  did

not  st ick  too  wel l .  You  can  ass ign  homework ,

let  the  students  know  what  to  expect  dur ing

the  next  lesson,  and  say  good -bye  for  now.

Even  though  I  am  present ing  th is  to  you  as  a

dynamic  approach  to  using  a u d i o l i n g u a l i s m ,

i t  i s  not  a  pure  pract ice .

I  seamless ly  mix  T o t a l  P h y s i c a l  R e s p o n s e ,  T h e

C o m m u n i c a t i v e  A p p r o a c h ,  D i r e c t  M e t h o d ,

G r a m m a r  T r a n s l a t i o n  M e t h o d ,  a n d  m o r e .

However ,  I  wil l  re f ra in  f rom  using  these  terms

and  most  other  l inguist ic  terminology  i f  I  can

spare  i t  in  the  course  that  fo l lows.

What  I  wil l  provide  for  you  are  d i r e c t i v e s .

D i rect ives  are  examples  and  inst ruct ions  that

te l l  you  exact ly  what  to  do  so  that  you  can  just

get  on  and  do  i t .

I  am  going  to  expla in  to  you  what  I  actual ly  do

so  that  you  can  go  ahead  and  t ry  i t  out  for

yoursel f  r ight  away.  
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P A T T E R N  I N T E R R U P T I O N

What  you  are  going  to  read  i s  a  very  s impl i f ied

way  of  using  the  Audio  Lingual  Method  (ALM ) .

This  speci f ic  in terpretat ion,  and  appl icat ion  of

ALM  i s  exact ly  how  I  use  i t ,  and  have

successful ly  used  i t  in  thousands  of  classes .

This  extremely  s imple  method  i s  presented  as

is  so  that  anyone  can  apply  i t  immediate ly .

What  I  have  found  by  using  the  ALM  in  i ts  most

bas ic  form,  i s  that  i t  al lows  me  to  easi ly  add  to

i t  whenever  improvisat ion  i s  cal led  for .

Every  student  and  class  i s  di f ferent ,  so  when

you  begin  with  something  extremely  basic ,

your  abi l i ty  to  customize  i t  unfolds  very

smoothly .

I  am  not  guess ing,  and  th is  i s  no  theory  of

mine,  or  something  I  just  read  about .  What  you

wi l l  learn  f rom  me  i s  exact ly  what  I  have  done

in  thousands  of  classes  that  gets  sat is factory

resul ts  very  quickly .

In  pract ice ,  I  use  an  Audio  Lingual  Method

backbone,  with  p a t t e r n  i n t e r r u p t i n g  a c t i v i t i e s

to  add  var iety  and  get  resul ts .
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S  A  L  T

The  resul ts  are  that  my  students  begin

speaking  Engl ish  r ight  away  and  can  use  i t  in

s imple  conversat ions ,  even  i f  i t 's  just  s imple ,

memor ized  repet i t ion .

This  repet i t ion  i s  the  beginning  of  using

Engl ish  natura l ly  and  f luent ly .  I f  you  want

history ,  theor ies  and  S e c o n d  &  A d d i t i o n a l

L a n g u a g e  T e a c h i n g  (SALT )  ja rgon,  you  can

easi ly  f ind  that  by  searching  on  your  own.

You  wil l  f ind  l i t t le  to  none  of  that  here .  What  I

am  shar ing  i s  for  you  and  anyone  else  to  use

so  that  you  can  star t  gett ing  resul ts  r ight

away.  So  concern  yoursel f  with  theor ies  at

your  le isure .

Keep  in  mind  that  th is  i s  my  own,  very  speci f ic

use  of  ALM  f rom  in  the  classroom.  I t  i s  st r ipped

down  to  i ts  bones.  I  f leshed  out  th is  f ramework

with  my  own  thoughts ,  plans  and  coursework .

Because  of  my  s imple  mind,  I  took  the  easiest

approach  I  could  understand  -  speaking  and

repeat ing  -  and  used  resourcefulness  to  make

i t  work  for  me  out  of  pure  necess i ty .
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S I M P L E  I N S T R U C T I O N S

I  am  most ly  shar ing  my  exper ience  about

teaching  young  learners ,  but  my  dynamic

approach  helps  me  teach  students  ranging  in

ages  as  young  as  3  years  old  up  to  adul ts .

The  s imple  tact ics  that  I  use  are  appl ied  th is

way  because  they  al low  me  to  ef for t less ly  shi f t

into  endless  var iat ions  of  ALM  to  sui t  the

needs  of  the  indiv idual  or  class  that  i s  r ight

before  me.

Whi le  reading  th is  book,  i t  wil l  be  helpful  to

ask  yoursel f :  "How  can  I  use  th is  in fo  to  make

i t  work  for  my  student? " .  "How  can  th is  be

used  successful ly  in  my  class? "

Most  of  the  t ime  you  wil l  be  inspi red  by  these

types  of  quest ions  and  somet imes  you  won ' t

be .  I f  you  don ' t  f ind  a  use  for  something  you

learn  r ight  away,  discard  i t  and  move  on  to

something  that  does  work.

I  know  that  you  can  f ind  more  ways  to  be  as

outstanding  a  teacher  as  poss ible  when  you

take  these  s imple  inst ruct ions ,  add  your

imaginat ion  and  most  of  al l ;  use  them.
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T H E  F O U R  B A S I C  L A N G U A G E  S K I L L S

Listening  (hear ing )

Speaking  ( repeat ing )

Reading  (seeing  &  in ternal  speaking )

Writ ing  ( in ternal  speaking,  in ternal  seeing,

&  hand  movement )

The  audio - l ingual  method  i s  the  entry  point  for

teaching  the  F o u r  B a s i c  L a n g u a g e  S k i l l s

successful ly .  I t  gives  us  a  very  easy  set  of  tools

to  bui ld  upon  the  natura l  order  of  learn ing  a

new  language.

You  may  al ready  know  them,  but  I  wil l  l i s t  the

four  basic  language  sk i l ls  in  order  here :

1 .

2 .

3 .

4 .

We  must  make  sure  that  our  students  are

hear ing  the  words  before  they  say  them.

The  students  must  say  the  words  before  they

read  them.

Final ly ,  they  must  read  the  words  before  they

wr i te  them.

In  order  to  successful ly  teach  a  new  language,

you  wil l  need  some  s imple  tools  that  wil l  be

useful  for  al l  age  groups  and  levels .
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A S S E M B L E  Y O U R  T E A C H I N G  T O O L K I T

When  putt ing  together  a  tool  ki t ,  be  sure  that

i t  inc ludes  the  fo l lowing  i tems:

Penci ls ,  pens,  markers ,  crayons ,  paper ,

erasers ,  ru lers ,  di f ferent  types  of  bal ls ,  dice,

l ight  objects  to  point  and  touch  with  l ike

wands  or  f ly -swatters .

I  also  col lect  color fu l  i tems  such  as  plast ic

bott le  caps,  marker  caps,  home -made  and

store  bought  st ickers ,  magnet ic  t r inkets ,  cards ,

games,  or  other  props  that  I  th ink  might  be

helpful .

With  a  l i t t le  imaginat ion,  you  can  assemble

your  own  unique,  teaching  tool -ki t  that  you

can  upgrade  as  you  earn  more  exper ience  and

learn  to  be  more  innovat ive .

Al though  I  admit tedly  do  a  lo t  more  reading

and  research  than  most  people  do  out  of  my

own  obsess ion,  the  best  techniques  that  I

learn  come  f rom  hands -on,  pract ica l

exper ience  with  thousands  of  students .

Fol lowing  are  some  th ings  I  do  in  my  classes .
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L E T ' S  S T A R T  T E A C H I N G

The  Audio -Lingual  Method  i s  s imply  l i s tening

and  repeat ing.  That  i s ,  you  say  some  word,

sentence,  or  phrase ;  and  the  the  student

repeats  the  word,  sentence  or  phrase.

L e t ' s  s t a r t  by  teaching  our  class  to  say  the

names  of  four  animals .  A  chicken,  a  duck,  a

mouse  and  a  rabbi t .

This  i s  a  demo  class  for  a  student  who  may

know  only  a  few  basic  greet ings ,  l ike  "Hel lo " ,

"How  are  you? " ,  "What 's  your  name? " ,  and  the

l ike .

Af ter  your  in t roduct ion  and  warm -up,  the

student  i s  pr imed  and  ready  to  go.  I f  you  have

f lashcards ,  you  point  to  the  chicken  and  say

"chicken " .  Using  gestures  and  body  language,

you  encourage  them  to  repeat  af ter  you.

You  do  th is  3  or  4  t imes  and  then  move  on  to

the  duck  f lashcard.  Point  to  i t  and  say  "duck " .

Don ' t  have  f lashcards?  I t  works  the  same.  Just

say  the  words  and  encourage  the  student (s )  to

repeat  af ter  you.
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L E T ' S  S T A R T  T E A C H I N G

In  place  of  f lashcards ,  you  can  draw  the  animal

on  the  board  or  paper .  Even  i f  you  are  a

terr ib le  art is t ,  i t  can  add  some  fun  to  the  class

by  laughing  at  your  own  r id iculous  "art " .

I f  you  can  mimic  the  animal  sounds  and

movements  they  make,  th is  helps  too.

Anything  that  you  can  do  to  hold  thei r

at tent ion  and  keep  the  mater ia l  in terest ing  wil l

improve  the  ef f icacy  your  lesson.

Very  often  dur ing  classes ,  you  wil l  use  toys  or

other  props.  One  th ing  that  works  ubiqui tously

is  the  bal l .  I  use  a  racquetbal l  very  often,  but  i f

I  am  concerned  that  the  student  wil l  hurt

themselves  I  use  a  sof ter  bal l .

F i rs t ,  I  ro l l  the  bal l  to  the  student  and  have

them  ro l l  i t  back  to  me.  I  do  th is  a  few  t imes  by

i tse l f  and  then  blend  i t  in to  the  lesson.

I  do  th is  by  saying  the  name  of  the  animal  and

indicate  to  the  student  that  I  wil l  only  ro l l  the

bal l  to  them  when  they  repeat  the  animal

name.
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L E T ' S  S T A R T  T E A C H I N G

I  do  th is  severa l  t imes ,  and  then  switch  to

another  act iv i ty  or  game  to  cont inue

benef i t t ing  f rom  repet i t ion  by  in ter rupt ing  the

pattern .

Some  students  never  stop  being  amused  by

the  bal l - ro l l ing  exchange,  but  i t  i s  st i l l  a  good

idea  to  break  up  the  monotony.

Somet imes  the  very  s imple  change  of

bouncing  the  bal l  back  and  for th ,  instead  of ,

or  in  addi t ion  to  ro l l ing  i t  whi le  pract ic ing

word  repet i t ion  i s  enough  to  keep  them

interested.

Thinking  creat ive ly ,  almost  anything  can  help

to  keep  your  students  engaged.  I  have  a  box

ful l  of  marker  caps  that  I  col lected  f rom  the

dr ied  up  markers  I  threw  out ,  as  wel l  as  plast ic

bott le  caps  f rom  iced - teas  that  I  drank.

The  marker  caps  are  black,  blue,  and  red.  The

bott le  caps  are  red,  orange,  yel low,  and  green.

There  are  so  many  ways  you  can  use  colors  to

add  var iety  to  a  lesson.  
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L E T ' S  S T A R T  T E A C H I N G

In  one  s imple  act iv i ty ,  I  say  the  word  I  want

repeated  and  then  put  a  cap  on  the  table ,

desk ,  or  f loor .  Then,  when  they  repeat  af ter

me,  I  gesture  for  them  to  add  a  cap  of  the  same

color  on  top  of ,  or  next  to  the  one  I  placed.

Another  way  to  use  these,  i s  to  ass ign  a  color

to  each  animal .  4  bott le  caps,  4  animals .  Red -

chicken ;  orange -duck ;  yel low -mouse ;  green -

rabbi t .  Say  "chicken "  and  put  the  red  cap  on

the  f lashcard.  The  student  should  respond  by

repeat ing  "chicken "  and  placing  the  red  cap

on  the  chicken  f lashcard  too.

You  can  use  the  caps  to  randomize  the  lesson.

Place  2  bott le  caps  of  each  color  in  a  smal l

bag  or  box  for  a  tota l  of  8  caps.  Then  put  1  cap

of  each  color  on  each  of  the  4  f lashcards .

Then,  demonstrate  to  the  students  to  reach

into  the  bag  or  box  without  looking.  They  have

to  say  the  name  of  the  image  with  the  same

color  cap  they  pul l  f rom  the  bag  or  box.

As  basic  as  these  act iv i t ies  are ,  they  work

surpr is ingly  wel l  t ime  af ter  t ime.
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L E T ' S  S T A R T  T E A C H I N G

I f  you  have  f lashcards ,  have  drawn,  or  pr inted

the  animals  on  paper ,  you  can  l ine  them  up  on

the  f loor  leaning  against  a  wal l  s ide  by  s ide.

Use  tape  or  putty  to  keep  them  standing  i f

necessary .

You  begin  f i rs t  by  saying  " rabbi t "  and  then

rol l ing  the  bal l  in to  the  image  of  the  rabbi t .

Repeat  th is  with  al l  the  animals  and  then  give

the  student  thei r  turn .

Say  "mouse "  and  le t  the  student  ro l l  the  bal l

into  the  correct  image.  When  they  get  i t  r ight ,

move  on  to  the  next  one.  I f  they  make  a

mistake,  you  show  them  the  correct  image  and

have  them  repeat  the  word,  and  then  ro l l  i t

into  the  correct  image.

A  s impler  vers ion  i s  to  say  "duck " ,  ro l l  the  bal l

to  the  duck  image,  and  then  immediate ly  say

"duck "  again  whi le  le t t ing  the  student  ro l l  the

bal l  to  the  duck  image.

Are  you  seeing  the  pattern?  These  s imple

act iv i t ies  are  ways  to  dist ract  the  students

f rom  the  "bor ing "  task  of  word  repet i t ion.
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L E T ' S  S T A R T  T E A C H I N G

I  wil l  cont inue  with  examples  of  th ings  that  I

do  to  hold  the  students  attent ion,  and  also  add

simple  sentences  to  give  you  some  var iety  as

wel l .  This  i s  handy  because  somet imes  you  wil l

decide  to  add  sentences  i f  i t  seems  too  easy

for  the  student .

Or ,  the  scenar io  might  be  that  you  star t  by

teaching  the  indiv idual  words  f i rs t ,  and

gradual ly  bui ld  up  to  the  sentences .

" I t  i s  a. . . "  or  "This  i s  a. . . " ,  are  a  few  common

extensions  that  you  can  use  to  add  a  chal lenge

to  the  students  and  create  s imple  sentences

with  the  audio - l ingual  method.

Using  the  f lashcards ,  you  would  hold  one  up

and  say  " I t  i s  a  chicken " ,  and  then  tap  or  smack

the  card  with  your  hand  or  a  f ly -swatter  3 -

t imes  in  a  row.

" I t  i s  a  chicken "  *smack* ;  " I t  i s  a  chicken "

*smack* ;  " I t  i s  a  chicken "  *smack*.  Then

indicate  for  the  student  to  do  the  same.  You

can  star t  with  one  repet i t ion,  and  bui ld  up  to  3

i f  necessary .
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L E T ' S  S T A R T  T E A C H I N G

The  same  th ing  can  be  done  with  a  bal l .  Put

the  images  on  the  f loor  and  say  "This  i s  a

duck " ,  and  bounce  the  bal l  or  tap  i t  on  the

image.  Again ,  up  to  3  t imes .

"This  i s  a  duck "  *bounce* ;  "This  i s  a  duck "

*bounce* ;  "This  i s  a  duck "  *bounce*.

Using  the  images  by  themselves ,  you  could  put

them  al l  on  a  table ,  desk,  f loor ,  or  a  few  chai rs .

Then  you  demonstrate  by  saying  " I t  i s  a

mouse " ,  then  pick  up  the  card  and  put  i t  on

another  table ,  desk,  chai r ,  or  spot  on  the  f loor .

Do  th is  unt i l  al l  4  images  are  l ined  up  in  the

new  area .  Now  i t  i s  the  student 's  turn .  You  say

"This  i s  a  rabbi t " ,  the  student  repeats ,  and

then  puts  the  image  back  in  the  or ig inal  place.

Again ,  repeat  for  each  animal .

Another  var iat ion  of  th is  i s  to  have  them  move

the  cards  f rom  one  s ide  of  the  room  to  the

other ,  a f t e r  they 've  repeated.  Or  you  can  have

them  pick  up  the  image  /  card  and  hand  i t  to

you  af ter  they 've  repeated  the  sentence.
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L E T ' S  S T A R T  T E A C H I N G

Students  of  al l  ages  respond  to  reward

systems  of  some  kind.  I t 's  just  one  way  to  add

another  element  to  th is  very  necessary ,

repet i t ive  component  of  language  learn ing.

Draw  a  square  on  the  board  or  paper .  Then

make  a  gr id  with  l ines  so  that  there  are  8  to  32

smal ler  squares  l ike  a  checker  board.

Each  t ime  the  student  completes  a  round  of  4

repet i t ions ,  you  can  draw  (hearts ,  stars ,  etc . ) ,

s t ick  pictures  with  putty ,  or  use  a  magnet ic

image  to  mark  a  "point '  in  a  box.

I f  you ' re  adding  the  words  a  or  a n  to  the

animal  word,  you  would  say  "An  elephant "  or

"A  rabbi t " .  After  the  student  repeats  al l  4  of  the

animals  (or  however  many  you  are  using ) ,  you

add  a  point  to  the  board  or  paper .

You  can  also  use  a  game  l ike  r i n g - t o s s  as  a

reward  for  complet ing  a  round  of  repet i t ion.

Af ter  the  student  repeats  al l  of  the  animals

once,  you  le t  them  have  the  same  number  of

chances  to  land  a  r ing.  Four  animals  gets  four

r ings  to  toss ,  etc . .
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L E T ' S  S T A R T  T E A C H I N G

In  text  based  classes ,  these  same  tact ics  work

just  as  wel l .  I t  does  not  matter  i f  i t  i s  a  demo

class  or  a  fu l l  length  lesson.  We  can  apply  th is

to  a  book  or  any  reading  passages  ass igned

for  a  part icular  lesson.

The  way  I  do  th is ,  i s  by  rest r ic t ing  the  students

f rom  viewing  the  text ,  whi le  we  go  through  the

f i rs t  phase  of  audio - l ingual  pract ice .

With  thei r  book  closed,  I  read  the  passage

slowly  and  have  the  students  repeat  each  part ,

whi le  I  careful ly  l i s ten  to  thei r  pronunciat ion.

Next ,  I  al low  the  students  to  view  the  passage

and  pract ice  ' read  and  repeat '  again  whi le  they

look  at  the  words .

F inal ly ,  I  encourage  the  students  to  read  the

passage  on  thei r  own,  whi le  I  monitor  thei r

pronunciat ion  and  use  of  punctuat ion.  By  th is

t ime,  we  have  al ready  repeated  the  passage  3

t imes.

I f  the  class  has  a  wri t ing  act iv i ty ,  I  pract ice

' read  and  repeat '  again .  Now  the  students

wr i te  the  words  immediate ly  af ter  repeat ing.

20



L E T ' S  S T A R T  T E A C H I N G

I t  seems  l ike  everyone  also  l ikes  target

pract ice .  One  common  toy  that  i s  often  used  i s

the  st icky  bal l .  I t  i s  a  bal l  made  of  l i t t le  suct ion

t ips  that  st ick  to  smooth  sur faces .

Af ter  the  student  repeats  af ter  you,  they  can

throw  the  st icky  bal l  at  the  f lashcard  or  image.

Instead  of  throwing  the  st icky  bal l ,  they  can

use  i t  to  pick  up  the  f lashcard.

You  can  also  wri te  the  words  or  sentences  on  a

whiteboard  and  have  the  student  st ick  the  bal l

to  i t  by  throwing  or  press ing  i t  to  the  correct

choice .

Another  way  i s  to  use  a  pre -made  target  or

draw  one  on  the  whiteboard.  As  a  reward  for

answer ing  correct ly ,  the  student  gets  a  set

number  of  throws  to  attempt  to  hi t  the  target .

The  target  you  draw  on  the  board  could  also

have  numbers  or  le t ters  wri t ten  as  symbols  for

di f ferent  i tems  f rom  the  lesson.  In  th is  case,

you  le t  the  student  hi t  the  target  f i rs t ,  then

whatever  symbol  i t  lands  on  wil l  be  the  next

word  or  sentence  that  they  pract ice .
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L E T ' S  S T A R T  T E A C H I N G

Using  a  die  or  dice  can  make  your  lessons  very

interest ing  without  much  imaginat ion  being

appl ied.  One  way  you  can  use  dice  i s  to

randomize  the  order  that  you  present  di f ferent

e lements  of  your  lesson.

Just  ass ign  a  number  f rom  1  to  6  for  each  word

or  sentence.  Then  the  student  wil l  toss  the  die

and  pract ice  the  word  or  sentence  that

matches  the  number  the  die  lands  on.

With  two  dice  of  di f ferent  colors  you  can

encourage  more  repet i t ion .  A  blue  die  could

represent  the  element  to  pract ice  ( I  see  an

elephant )  and  a  red  die  would  te l l  how  many

t imes  to  repeat  i t  (5  t imes ) .

Another  way  I  use  dice  to  add  var iety  and  a

l i t t le  humor  i s  when  I  combine  2  separate

lessons .

I  take  a  previous  lesson  about  animals  and

combine  i t  with  a  new  lesson  about  fee l ings

and  condi t ions .  In  th is  case,  a  yel low  die

indicates  the  animal  whi le  the  green  die

indicates  the  fee l ings  and  condi t ions .
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L E T ' S  S T A R T  T E A C H I N G

The  resul t  i s  that  you  get  memorable

sentences  l ike  "The  rabbi t  i s  hard  working " ;

"The  duck  i s  lazy " ,  The  chicken  i s  bored " ;  "The

mouse  i s  sad " ;  etc . .

Once  again ,  you  wil l  be  leading  the

pronunciat ion,  in f lect ion,  pace,  and  other

important  features  of  Engl ish  speech  you  are

teaching  whi le  the  students  repeat .

A  lo t  more  physical  act iv i t ies  can  be  used

when  appropr iate .  One  easy  way  i s  to  have  the

students  remain  seated  whi le  they  l i s ten  to  a

ser ies  of  words  or  sentence,  and  then  stand  up

whi le  they  are  repeat ing.

Another  way  i s  to  have  them  clap  thei r  hands

or  stomp  thei r  feet  2,  3,  or  more  t imes  af ter

each  t ime  they  repeat  a  word  or  phrase.

I f  there  i s  enough  space,  you  can  have  the

students  walk  in  ci rc les  or  back  and  for th  with

you  whi le  they  l i s ten,  and  then  stop  to  say  the

repet i t ions .  They  can  do  the  reverse  by

remaining  st i l l  as  they  l i s ten,  and  then  star t

moving  when  they  repeat .
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T H E R E  I S  S O  M U C H  M O R E  T H A N  T H I S

Listening  and  speaking  by  way  of  repet i t ion  i s

one  of  the  most  ef f ic ient  ways  to  teach  another

language  in  an  in tens ive  way.

One  of  the  major  downsides  of  th is  pract ice  we

cal l  audiol ingual ism,  or  The  Audio -Lingual

Method  i s  that  i t  can  become  quite  rout ine  and

inef fect ive  very  quickly  i f  not  augmented  with

lots  of  st imulat ing  act iv i ty .

You  should  be  re l ieved  that  such  s imple

dist ract ions  as  I  have  shared  can  provide  the

necessary  inc i tement  to  make  the  mundane

more  memorable .

One  of  the  best  ways  for  you  to  be  successful

is  to  be  overprepared.  I  do  th is  by  constant ly

studying  how  to  be  better  by  reading,  l i s tening

to  audiobooks ,  podcasts ,  watching  videos ,  and

going  to  workshops.  I  also  ask  lo ts  of

quest ions  when  I  meet  Engl ish  teachers .

So  keep  searching  for  solut ions ,  be  a  problem

solver ,  remain  consis tent ,  and  pers is t .  You  can

always  f ind  new  ways  to  in fuse  your  lessons

with  more  exci tement ,  by  using  creat iv i ty .
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T H E R E  I S  S O  M U C H  M O R E  T H A N  T H I S

There  i s  so  much  more  than  th is .  I  have

provided  a  personal  in t roduct ion  to  the  way

that  I  have  been  able  to  keep  students  of  al l

ages  in terested  in  learn ing  many  di f ferent

disc ip l ines  for  over  15  years .

Most  people  l ike  to  do  s i l ly  th ings  and  play

games,  especia l ly  i f  i t  wil l  make  the  t ime  seem

to  move  faster  and  help  to  dist ract  them  f rom

something  that  fee ls  l ike  hard  work.

You  just  have  to  gent ly  inv i te  them  to

part ic ipate ,  le t  them  know  you  are  in terested

in  keeping  th ings  exci t ing,  and  remaining

open  to  suggest ions .

The  more  exper ience  you  accumulate  through

your  own  pr ivate  pract ice  and  /  or  whi le  being

employed  should  be  regarded  as  opportuni t ies

to  become  a  more  dynamic  person,  capable  of

creat ing  a  dynamic  envi ronment  for  teaching.

I  am  exci ted  to  hear  about  how  you  use  your

imaginat ion  to  be  the  most  dynamic  teacher

that  you  can  poss ibly  be!
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THE DYNAMIC AUDIO LINGUAL METHOD

Haiku Science Academy

I N  J U S T  A  F E W  S H O R T  P A G E S ,

T H E  D Y N A M I C  A U D I O  L I N G U A L  M E T H O D

W I L L  T E A C H  Y O U

F O L L O W  S I M P L E ,  E A S Y  T O  U N D E R S T A N D  D I R E C T I V E S  T O

C R E A T E  D Y N A M I C  L E A R N I N G  E X P E R I E N C E S  F O R  Y O U R

E N G L I S H  A S  A  S E C O N D  L A N G U A G E  S T U D E N T S

How simple The Audio Lingual Method (ALM) really is

How to structure a demo or class from beginning to end

How to assemble and use your own Teaching Tool Kit

Exactly WHAT to do and WHY you should be DYNAMIC

By the end of The Dynamic Audio Lingual Method, you'll be equipped

with activities you can put to work in class right away, new ways to use

the tools you already have, tactics for making classes more fun and

effective, lots of ideas to jog your creative imagination,  and functional

solutions for keeping boredom out of your Audio-Lingual practice.


